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Abstract. Speaking fluency is one of the most important skills for students learning
English as a Foreign Language (EFL). Although many learners spend years studying
grammar and vocabulary, they often find it difficult to communicate confidently in real-life
situations. One of the main reasons is that classroom activities do not always provide
enough opportunities for meaningful communication. Real-life communication tasks create
situations where students use English to express ideas, solve problems, and interact
naturally with others. This study explores how these tasks influence the speaking fluency
of EFL learners. The research adopted a mixed-method approach involving university
students studying English. Classroom observations, speaking assessments, and student
questionnaires were used to collect data before and after the implementation of real-life
communication tasks. The activities included role plays, discussions, problem-solving
tasks, interviews, and everyday communication scenarios designed to encourage active
participation. The findings indicate that students became more fluent, confident, and
willing to speak English after participating in these activities. They showed noticeable
improvement in expressing ideas, maintaining conversations, and responding more
naturally during speaking tasks. The results also suggest that authentic communication
creates a supportive learning environment where students are less afraid of making
mistakes and more motivated to use the language.

Keywords: speaking fluency, EFL learners, real-life communication tasks, authentic
learning, oral communication, English language teaching.

REAL HAYOTGA OID MULOQOT TOPSHIRIQLARINING EFL O‘QUVCHILARINING
GAPIRISH RAVONLIGIGA TA’SIRI

Annotatsiya. Og‘zaki nutq ravonligi ingliz tilini chet tili sifatida o‘rganuvchi
talabalar egallashi lozim bo‘lgan eng muhim ko‘nikmalardan biridir. Biroq ko‘plab talabalar
grammatika va lug‘atni uzoq vaqt davomida o‘rganishlariga garamay, kundalik hayotdagi
muloqot vaziyatlarida ingliz tilida erkin va ishonch bilan fikr bildirishda giyinchiliklarga
duch keladilar. Buning asosiy sabablaridan biri dars jarayonida mazmunli muloqgot qilish
imkoniyatlari yetarli darajada yaratilmasligidir. Haqiqiy hayotga yaqinlashtirilgan
kommunikativ topshiriglar talabalarga o‘z fikrini erkin bayon qilish, muammolarni
birgalikda hal etish hamda tabiiy muloqot jarayonida ingliz tilidan faol foydalanish
imkonini beradi. Mazkur tadqiqot ana shunday topshiriqlarning ingliz tilini chet tili sifatida
o‘rganuvchi talabalarning og‘zaki nutq ravonligini rivojlantirishdagi o‘rnini tahlil giladi.

Kalit so'zlar: og‘zaki nutq ravonligi, ingliz tilini chet tili sifatida o‘rganuvchilar
(EFL), haqiqiy hayotga asoslangan kommunikativ topshiriglar, autentik ta’lim, og‘zaki
muloqot, ingliz tilini o‘qitish.

BJAUSHUE KOMMYHUKATUBHbBIX 3AJAHUM, OCHOBAHHBIX HA PEAJIbHBIX
»KU3HEHHBIX CUTYALIUSX, HA BETJIOCTb YCTHOM PEYY YYALIIUXCH,
U3YYAIOIIUX AHTJIMACKUI A3bIK KAK MHOCTPAHHBIH (EFL)

AHHOTanusa. OJHUM U3 Ba)XKHEHWIIUX HABBIKOB AJIsl CTYLEHTOB, U3Yy4YalOIUX
AHTJIMMCKUU s13bIK KaK UHOoCcTpaHHbIN (EFL), AB/sieTcs 6eryioctb ycTHOU peyd. HecMoTps
Ha TO YTO MHOTHE 06yYawluecs rojaMyu U3y4alT IPaMMaTHUKYy U JIEKCUKY, OHU I1O-
NpeXHEMY HCIBITBIBAIOT TPYAHOCTHU IIPH YBEPEHHOM OGIeHUH B peasbHbIX }KU3HEHHBIX
cutyanusax. OfHON U3 OCHOBHBIX MIPUYUH SIBJISIETCS TO, YTO YIeOHbIE 3aHATHS He BCera
npesoCTaBJASIOT JOCTATOYHO BO3MOXHOCTEH AJIl COJEPKATEJNbHOr0 OOLIEeHUS.
KoMMyHHKaTUBHBIE 3a/laHUS, OCHOBAHHbIe Ha peaJibHbIX KU3HEHHBIX CUTYaLUsX,
CO3JAI0T YCJIOBUSI, B KOTOPBIX CTYJEHTBI UCHOJIb3YIOT aHIIMACKUH SI3BIK JAJ151 BBIPAXKEHHS
CBOMX MBICJ/IEH, pellieHHs] TP06JIeM U eCTECTBEHHOT0 B3aUMOZEHCTBUS C OKpYXKaIUMHU. B
JIAHHOM HCC/IeJOBaHUH PACCMAaTPUBAETCS BJIUsSHUE TAaKUX 33JaHUN HA pa3BUTHe OETJIOCTH
YCTHOW peydu y CTYLEHTOB, U3YYAKWIIUX aHTIUUCKUHN S3bIK KaK MHOCTPAaHHBIU. B
HcceJOBaHUHU ObLJI UCNOJb30BaH CMEIIaHHbIH METO/, B KOTOPOM NMPHUHSJIHU y4acTHe
CTYJeHTbl YHUBEPCUTETA, U3y4alolllhe aHTJIMUCKUH A3bIK. 15 c6opa JaHHBIX [0 U [TOCJIe
BHe/JJpeHUS KOMMYHUKAaTUBHbBIX 3aJJaHUM, OCHOBAHHBIX HAa peasbHBIX )XU3HEHHBIX
CUTyaLUsX, 6bIJIM NpOBeJeHbl HAGMIOAEeHNs 3a YUeGHBIMU 3aHSITHUSIMHU, OLleHUBAHUE
HaBbIKOB YCTHOW pedyd U aHKeTUPOBaHHUe CTYAeHTOB. KoMmekc 3afaHuil BKIOYaI
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poJsieBble UTpPbl, JUCKYCCHUH, 3aJdHUA IO pEelHIeHUI0 np06neM, HHTEPBbIO U MOJEJIMPOBAHHE NMOBCEAHEBHBIX
KOMMYHHKAaTHUBHBIX CPITyaIlI/IfI, HallpaBJIEHHbIX HA CTUMYJIMPOBAaHHWE€ aKTHBHOI'O y4aCTHA 06yqa}o1u1/1xca. PeByanaTbI
Hccjea0BaHUA MTOKa3aJin, 4YTO I10CJI€ BBINNOJIHEHUA JAaHHBIX SaAaHI/Iﬁ CTYAEHTBbI CTaJIM TOBOPHUTH 6oJiee 661"1'10, YBEpEHHO U
MMpOABJIAIHA 6OJII)L[Iy}O TOTOBHOCTb MCII0JIb30BaTh aHIJIMHUCKHUH SA3BIK B YCTHOfI pedn. Bb1/I0 0TMeYeHO 3HAYUTENbHOE
yJjaydlieHue B CIIOCOOGHOCTH BbIpaX@aTb CBOU MBICJIH, NOAAEPXHWBATh Pa3roBOp HU 60Jiee eCTECTBEHHO pearnpoBaThb B
nmpounecce O6H_IeHI/IH. HOJIy‘{eHHbIe pe3yabTaThbl TAKXe CBUAETEJbCTBYIOT O TOM, YTO AYTEHTHYHAaA KOMMYHHKAIHUA
CIoCco6CTBYeT CO3/JaHuI0 6/1aronpUATHON o6pa3oBaTe/IbHOM cpe/ibl, B KOTOPOH CTY/leHThbl MeHbllle 60ATCA coBeplIaTh
OILIMOKH U IPOABJIAIOT 6oJiee BBICOKYIO0 MOTHUBALIMIO K UCITOJIb3OBAHWIKO HHOCTPAHHOTIO A3bIKa.

KiouyeBbie cioBa: 6erjiocTb YCTHOM peyH, M3ydalllde aHTJMHCKUNA s13bIK Kak mHocTpaHHbIH (EFL),
KOMMYHHUKATHBHbIEC 3a/laHUA, OCHOBAHHbIE€ HA peaJIbHbIX XXU3HEHHBIX CUTYyAllUAX, ayTEHTUYHOE 06yquHe, yCTHasA
KOMMYHUKaALlMd, TpernojjiaBaHre AHTJIMMCKOTO SI3bIKa.

Introduction. Learning to speak English confidently is one of the biggest goals for students who study English as a
Foreign Language (EFL). For many learners, speaking is also the most difficult skill to develop. They may understand
grammar rules, know a wide range of vocabulary, and perform well in written tasks, but they often hesitate when they
need to speak. This problem can reduce their confidence and prevent them from using English effectively in both academic
and everyday situations.

Many classrooms still focus heavily on textbooks, grammar exercises, and memorization. While these methods help
students build language knowledge, they do not always prepare learners for real communication. Students may complete
classroom activities successfully but still struggle to express their ideas in natural conversations. As a result, there is a
growing need for teaching methods that encourage students to use English in meaningful and practical ways. One
approach that has received increasing attention is the use of real-life communication tasks. These tasks are designed to
reflect situations that learners may experience outside the classroom. Instead of simply answering questions from a
textbook, students participate in activities such as role plays, interviews, discussions, problem-solving tasks, giving
directions, making plans, or sharing personal experiences. Such activities require learners to communicate with a clear
purpose, listen carefully to others, and respond naturally. In this way, students practice using English as a tool for
communication rather than as a subject to be memorized. Real-life communication tasks also create a more active learning
environment. Learners become participants instead of passive listeners, and they are encouraged to express their own
opinions and ideas. Because the focus is on successful communication rather than perfect grammar, students often feel less
pressure and become more willing to speak. Regular participation in these activities can gradually improve fluency,
increase confidence, and help learners develop better interaction skills.

Speaking fluency is more than the ability to speak quickly. It includes expressing ideas clearly, maintaining a
conversation, responding appropriately, and communicating without frequent pauses caused by searching for words or
worrying about mistakes. Developing fluency requires continuous practice in situations where learners use the language
for meaningful communication. Real-life tasks provide these opportunities and help students connect classroom learning
with real-world language use. Although many researchers have discussed communicative language teaching and task-
based learning, there is still a need to examine how real-life communication tasks influence speaking fluency in different
EFL learning contexts. Educational settings, learner backgrounds, and classroom practices vary from one institution to
another, making further research valuable for both teachers and students.

The main purpose of this study is to investigate the impact of real-life communication tasks on the speaking fluency
of EFL learners. It also aims to explore how these activities influence students' confidence, classroom participation, and
willingness to communicate in English. The findings of this research are expected to provide practical suggestions for
English language teachers who wish to create more engaging and effective speaking lessons while helping learners become
confident users of English.

Literature review. Improving speaking fluency has remained one of the main goals of English language teaching for
many years. Researchers generally agree that learners become more successful speakers when they are given
opportunities to use English for meaningful communication instead of simply practicing grammar rules or memorizing
vocabulary. This idea has influenced the development of communicative approaches, particularly Task-Based Language
Teaching (TBLT), which encourages learners to complete purposeful tasks that resemble real-life communication.

One of the leading scholars in this field, Rod Ellis (2003), explains that task-based language teaching allows learners
to use language to achieve a meaningful outcome rather than focusing only on language forms. According to Ellis, tasks
create situations where communication becomes the main objective, helping learners develop both fluency and
communicative competence. Instead of producing isolated sentences, students learn to exchange information, negotiate
meaning, and solve problems through interaction. This view has become one of the theoretical foundations of many
modern speaking classrooms. A similar perspective is presented by David Nunan (2004), who emphasizes that classroom
activities should reflect authentic language use whenever possible. He argues that learners benefit more from tasks that
have a clear communicative purpose because such activities encourage them to express personal ideas, ask questions, and
respond naturally. Nunan also points out that language learning becomes more effective when students are actively
involved in meaningful communication rather than passively receiving information. The practical implementation of task-
based learning was further developed by Jane Willis (1996) and later expanded by Willis and Willis (2007). They
introduced a task cycle consisting of preparation, task performance, planning, and language focus. This framework allows
learners to communicate freely before analyzing language accuracy. Such an approach helps students build confidence
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because they first concentrate on conveying meaning instead of worrying about grammatical perfection. As a result,
learners gradually become more fluent while continuing to improve their language accuracy over time. Recent research
continues to support these early theories. Sang and Nguyen (2023) reviewed studies on task-based language teaching and
speaking performance and found that TBLT consistently improves important aspects of speaking, including fluency,
accuracy, and complexity. Their review also showed that learners become more engaged when classroom activities require
meaningful interaction instead of mechanical practice. However, they noted that further research is needed to examine
different types of communication tasks and their effectiveness in various educational contexts. Another comprehensive
review by Mudinillah, Rahmi, and Taro (2024) highlights that task-based language teaching increases learner participation
because students use English to complete practical and meaningful tasks. Their findings indicate that authentic
communication activities strengthen speaking and listening skills while also improving learner motivation and autonomy.
At the same time, the authors emphasize that successful implementation depends on teachers' ability to design
appropriate tasks and create supportive classroom environments.

Research has also focused specifically on speaking proficiency. Yu, Mofreh, and Salem (2024) analyzed studies
conducted between 2014 and 2023 and concluded that task-based language teaching has a positive influence on speaking
proficiency, learner motivation, classroom engagement, and willingness to communicate. Their review shows that role
plays, discussions, collaborative projects, and technology-supported communication tasks provide learners with valuable
opportunities to practice speaking in realistic situations. The authors further suggest that combining authentic
communication with carefully planned classroom support leads to more consistent improvements in speaking
performance. The importance of authentic communication extends beyond improving linguistic ability. Real-life
communication tasks expose learners to situations that resemble everyday conversations, making classroom learning
more relevant to their future needs. When students discuss real problems, exchange opinions, conduct interviews, or work
together to complete practical tasks, they are required to think critically while using English. These experiences help
learners become more flexible speakers because they learn to react naturally instead of relying on memorized responses.

Despite the growing body of research supporting task-based learning, several challenges remain. Large classes,
limited classroom time, examination-oriented teaching, and insufficient teacher training may reduce the effectiveness of
communication-based instruction. Some teachers also find it difficult to design authentic tasks that match students’
language levels while maintaining meaningful interaction. These issues suggest that the success of real-life communication
tasks depends not only on the activities themselves but also on thoughtful planning and effective classroom management.
Overall, previous studies demonstrate that meaningful communication plays a central role in developing speaking fluency.
While existing research strongly supports the benefits of task-based learning, fewer studies have specifically examined the
impact of real-life communication tasks on university EFL learners within particular educational settings. This gap
provides the basis for the present study, which investigates how authentic communication activities influence learners'
speaking fluency, confidence, and willingness to communicate in English.

Methodology. This study employed a mixed-method research design to examine the impact of real-life
communication tasks on the speaking fluency of EFL learners. A combination of quantitative and qualitative data was used
to gain a more complete understanding of students' progress and classroom experiences. While the quantitative data
measured changes in speaking performance, the qualitative data helped explain how students perceived the learning
activities and how these tasks influenced their confidence and participation.

The research was conducted at a university where English is taught as a foreign language. A total of 40
undergraduate students participated in the study. Their English proficiency ranged from B1 to B2 according to the
Common European Framework of Reference for Languages (CEFR). The participants were selected because they had
already completed basic English courses and were taking a speaking-focused module during the semester. Before the
research began, all participants were informed about the purpose of the study, and their participation was voluntary. The
study lasted for eight weeks. During this period, students regularly took part in communication activities designed to
reflect situations they might encounter outside the classroom. Instead of relying on textbook dialogues, the lessons focused
on meaningful interaction. The tasks included role plays, problem-solving activities, interviews, group discussions,
information-gap tasks, giving directions, planning events, making phone calls, and expressing opinions about everyday
topics. These activities encouraged learners to communicate with a clear purpose and respond naturally to their
classmates.

To evaluate students' speaking fluency, a pre-test was administered before the implementation of the
communication tasks, and a post-test was conducted at the end of the eight-week period. During both assessments,
students completed individual speaking tasks and interactive conversations based on familiar topics. Their performances
were evaluated using four criteria: fluency, coherence, vocabulary use, and communicative effectiveness. The same
assessment criteria were applied in both tests to ensure consistency. In addition to the speaking tests, students completed
a structured questionnaire consisting of 15 Likert-scale statements and several open-ended questions. The questionnaire
explored learners' attitudes toward real-life communication tasks, their confidence in speaking English, and their
willingness to participate in classroom discussions. Classroom observations were also carried out throughout the study.
Observation notes focused on students' participation, interaction patterns, confidence, and the strategies they used while
completing communication tasks. The collected quantitative data were analyzed by comparing the results of the pre-test
and post-test. Descriptive statistics, including mean scores and percentage improvements, were used to identify changes in
students' speaking performance. Responses from the questionnaires and classroom observations were analyzed
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thematically to identify common opinions, recurring experiences, and noticeable changes in learner behavior. Combining
these two forms of analysis made it possible to compare numerical improvements with students' personal experiences
during the learning process. Several steps were taken to ensure the reliability and validity of the study. The speaking
assessment criteria remained the same throughout the research, all participants completed identical types of tasks during
both assessments, and the questionnaire items were directly related to the objectives of the study. Classroom observations
were conducted regularly to reduce the possibility of drawing conclusions from isolated events. These procedures helped
provide a balanced and trustworthy interpretation of the findings. Overall, the chosen methodology allowed the researcher
to examine not only whether students' speaking fluency improved but also how real-life communication tasks influenced
their confidence, classroom engagement, and willingness to communicate in English. This combination of measurable
results and learner experiences provides a comprehensive basis for understanding the effectiveness of authentic
communication activities in EFL classrooms.

Results and discussion. The main purpose of this study was to examine whether real-life communication tasks could
improve the speaking fluency of EFL learners. To answer this question, students' speaking performance before and after
the eight-week intervention was compared. The findings revealed clear improvements in several aspects of speaking,
including fluency, confidence, participation, and the ability to express ideas more naturally. The comparison of the pre-test
and post-test results showed that most participants achieved higher speaking scores after completing the communication-
based activities. At the beginning of the study, many students spoke slowly, paused frequently, and often searched for
appropriate words before expressing their ideas. Some learners relied heavily on memorized sentences, while others
avoided speaking for long periods because they were afraid of making mistakes. These difficulties became less noticeable
by the end of the study.

One of the most significant changes was observed in speaking fluency. During the post-test, students were able to
maintain conversations for a longer time with fewer unnecessary pauses. Although grammatical mistakes still appeared in
some responses, learners communicated their ideas more smoothly and showed greater confidence when interacting with
their classmates. This suggests that regular exposure to authentic communication tasks helped students focus more on
meaningful communication than on producing perfect sentences. Classroom observations supported these findings. In the
first weeks of the research, only a small number of students actively participated in discussions, while several learners
preferred to remain silent unless they were directly asked to speak. As the activities became a regular part of classroom
instruction, participation gradually increased. Students became more willing to share opinions, ask questions, and respond
to others without waiting for teacher guidance. Pair work and group discussions were particularly successful in
encouraging shy learners to communicate more actively.

The questionnaire results also reflected positive changes in students' attitudes toward speaking English. Most
participants reported that real-life communication tasks made the lessons more interesting and less stressful than
traditional speaking exercises. They explained that discussing familiar topics, solving practical problems, and participating
in role plays helped them forget their fear of making mistakes. Several students also mentioned that they felt more
comfortable speaking because communication activities focused on exchanging ideas rather than producing grammatically
perfect answers. Another important finding was the improvement in learners' confidence. Confidence is closely connected
to speaking fluency because students who feel comfortable using English are more likely to participate in conversations.
Throughout the study, many learners became increasingly willing to initiate conversations, maintain interaction, and
express personal opinions. This development suggests that authentic communication creates a supportive classroom
atmosphere where students gradually build confidence through repeated practice. The findings of this study are consistent
with previous research on communicative language teaching and task-based learning. Similar to the conclusions reported
by Ellis (2003), Nunan (2004), and more recent studies discussed in the literature review, the present research indicates
that meaningful communication provides learners with valuable opportunities to develop speaking skills. However, this
study also demonstrates that activities based on everyday situations may have an additional advantage because students
easily relate classroom tasks to their own experiences. This connection appears to increase both motivation and active
participation.

Despite these encouraging results, several challenges were observed during the implementation of the activities.
Some students needed additional preparation before participating in discussions, particularly when unfamiliar vocabulary
was required. Time management also became challenging during longer group activities because learners often wanted to
continue their conversations beyond the planned lesson schedule. These challenges did not reduce the effectiveness of the
activities, but they suggest that teachers should carefully select topics, provide sufficient language support, and organize
classroom time effectively. Overall, the results indicate that real-life communication tasks have a positive influence on the
speaking fluency of EFL learners. Beyond improving language performance, these activities helped students become more
confident, engaged, and willing to communicate in English. The findings support the idea that speaking develops most
effectively when learners use English for genuine communication rather than simply completing textbook exercises.

Conclusion. This study examined the impact of real-life communication tasks on the speaking fluency of EFL
learners. The findings demonstrate that providing students with opportunities to communicate in meaningful and
authentic situations can significantly improve their speaking performance. Throughout the eight-week intervention,
learners became more fluent, participated more actively in classroom discussions, and showed greater confidence when
expressing their ideas in English.

The results suggest that real-life communication tasks offer several advantages over traditional speaking activities.
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Instead of focusing mainly on grammar or memorized dialogues, students used English to solve problems, exchange
opinions, and complete tasks that reflected everyday situations. This type of learning encouraged natural interaction and
helped learners use the language with a clear communicative purpose. As a result, they became more willing to speak and
less concerned about making mistakes. Another important outcome of the study is the positive influence of authentic
communication on learner motivation. Classroom observations and questionnaire responses indicated that students found
these activities more enjoyable and engaging than conventional speaking exercises. Working in pairs and groups,
participating in discussions, and completing practical communication tasks created a supportive learning environment
where students felt comfortable sharing their thoughts. This positive atmosphere contributed not only to better speaking
fluency but also to stronger classroom participation.

The study also has practical implications for English language teachers. Incorporating real-life communication tasks
into speaking lessons can make language learning more meaningful and student-centered. Teachers are encouraged to
design activities that relate to learners' daily experiences, future academic needs, and real social interactions. Even simple
classroom tasks such as interviews, role plays, problem-solving activities, or collaborative discussions can provide
valuable opportunities for students to develop their speaking skills. Although the findings are encouraging, the study has
several limitations. The research involved a relatively small number of participants from one educational institution and
was conducted over a limited period of time. Future studies could include learners from different educational settings,
involve larger participant groups, or examine the long-term effects of authentic communication tasks on speaking
development. Researchers may also compare different types of communication activities to determine which are most
effective for learners at different proficiency levels.

In conclusion, real-life communication tasks represent an effective approach to improving speaking fluency in EFL
classrooms. They help learners move beyond memorization and encourage them to use English as a practical tool for
communication. By creating opportunities for meaningful interaction, these activities support not only language
development but also confidence, motivation, and active participation. For these reasons, integrating authentic
communication into regular classroom practice can play an important role in helping EFL learners become more confident
and competent English speakers.
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