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Annotatsiya. This study examines the development of English discourse
competence among students of non-philological programs. The research aimed to improve
students’ oral and written communication skills through the
Analytical-Reproductive-Interactive-Productive (ARIP) model. The study was conducted
at Alfraganus University, Kokand State University, and the Turtkul Branch of Tashkent
University of Humanities. The findings showed that the use of discourse-oriented activities
helped students improve coherence, cohesion, argumentation, and fluency in English
communication. The results indicate that the proposed methodology can be effectively
used in English language teaching for non-philological students.

Kalit so'zlar: discourse competence, English language teaching, ARIP model, oral
communication, written communication, non-philological programs.

OMBIT COBEPIIEHCTBOBAHUA METO/UKH MPEINOJIABAHUA AHIJIMMCKOTO
A3bIKA ITIOCPEJCTBOM PA3BUTHUA JUCKYPCUBHOW KOMITIETEHIIUU B
HE®HWJ/I0OJIOTUYECKHUX OBPA3OBATEJ/IBHBIX IPOTPAMMAX

AHHoTanuAa. B fjaHHOU cTaThe pacCMaTpPHUBAIOTCA BOMNPOCHl pa3BUTHUA
JAUCKYPCUBHOW KOMIIETEHIL[MU CTYAEHTOB HeA3bIKOBBIX HallpaBJEeHWH B Ipolecce
00y4YeHHUsI aHTJIMHACKOMY S3bIKY. Llesib Mcciae0BaHUSA 3aKJA4YaeTCs B pa3paboTke U
BHeJpeHHUHU MeTOoOaAUuYEeCKOH MOJeuJudHu APHUI
(AHanmutuveckuii-PenpoaykTuBHbIN-UHTEepakTUBHBIN-IIpOAYKTUBHBIN ), HapaBJIeHHON
Ha COBEPLIEHCTBOBAHHE YCTHBIX U MUCbMEHHBIX PeYeBbIX HABBIKOB CTYAE€HTOB.
Pe3ynbTaThl HcclefOBaHUA MOKa3aJH, YTO UCHOJb30BaHUE JUCKYPCUBHO-
OPUEHTUPOBAHHBIX 3a/JaHUN U UHTEPAKTUBHbIX BUJOB AeATeJIbHOCTH CIOCOGCTBYET
pPasBUTHUIO Y CTYAEHTOB YMeHUM JIOTUYHO, NOCJAeJ0BAaTeJbHO U KOMMYHUKAaTUBHO
1[eJ1ec006pa3HO BbIpaXKaTh CBOM MbICJIU Ha aHTJIMMCKOM si3bIKe. [lolydeHHble pe3yibTaThl
NoATBePkAaT 3GPEeKTUBHOCTb NPeAI0KEHHON MEeTOAUKH B IOBBILIEHUH KayecTBa
006y4eHHsI aHTJIMMCKOMY S13bIKY B HESI3bIKOBBIX By3aX.

Knio4deBsble c/10Ba: JUCKYPCUBHAsA KOMIETEHIUs], 00y4eHUe aHTIUHCKOMY SI3bIKY,
mogzenb APHUII, ycTHaa peyb, nMuCbMeHHass peyb, KOMMyHUKAaTHBHAs KOMIIeTEHL U,
HesA3bIKOBBI€ HAllpaBJIeHUS NOATOTOBKH.

Introduction. Discourse, which constitutes the central concept of the present study,
is regarded as one of the key categories in modern linguistics and foreign language
teaching methodology. M. Celce-Murcia considers discourse competence an essential
component of communicative competence and defines it as the ability to ensure coherence,
cohesion, and appropriateness of speech in accordance with a particular communicative
situation [1, pp. 45-56]. From this perspective, the development of students’ discourse
competence in the process of English language teaching is considered an important factor
in enhancing their oral and written communication skills.

In the context of globalization, English has become one of the principal means of
international communication, academic cooperation, and professional interaction. Higher
education institutions are therefore expected not only to develop students’ grammatical
and lexical knowledge but also to foster their ability to express ideas logically, coherently,
and appropriately in various communicative situations. This need is particularly significant
for students enrolled in non-philological programs, for whom effective use of English in
academic and professional contexts has become increasingly important. Consequently, the
development of discourse competence has emerged as a highly relevant issue in foreign
language education.

Practical observations indicate that although many students possess a certain level
of grammatical and lexical knowledge, they often experience difficulties in organizing their
ideas logically, supporting arguments with evidence, and producing oral and written
discourse appropriate to specific communicative contexts. This situation highlights the
need to improve methodological approaches aimed at the purposeful development of
discourse competence in English language teaching.
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In response to this challenge, the present study developed methodological foundations for enhancing English
discourse competence among students of non-philological programs. In particular, an
Analytical-Reproductive-Interactive-Productive (ARIP) methodological model was proposed to improve students’ oral
and written communication sKills, and its effectiveness was validated through experimental teaching practices.

The aim of the study is to develop a methodology for enhancing and improving English discourse competence
among students of non-philological educational programs.

Materials and Methods. The research was conducted at Alfraganus University, Kokand State University, and the
Turtkul Branch of Tashkent University of Humanities. The undergraduate students from non-philological specialties
participated in the study.

The research employed a mixed-method approach that combined theoretical and empirical methods. The
theoretical stage involved a comparative and critical analysis of pedagogical, linguistic, and methodological literature
related to discourse competence, communicative language teaching, task-based language teaching, and discourse-oriented
instruction. The empirical stage included classroom observation, interviews, questionnaires, diagnostic tests, and analysis
of students’ oral and written discourse.

To achieve the objectives of the study, an Analytical-Reproductive-Interactive-Productive (ARIP) methodological
model was designed and implemented. The model was aimed at developing students’ discourse competence through a
sequence of interconnected instructional stages.

The Analytical stage focused on introducing students to authentic discourse samples and developing their ability to
identify discourse structure, communicative intent, cohesion, and coherence. Historical texts, academic articles, audio
recordings, and video materials were used as learning resources.

The Reproductive stage students practiced discourse patterns through guided activities, including text
reconstruction, paraphrasing, summarizing, and discourse completion tasks. This stage helped learners consolidate
discourse-related linguistic and pragmatic knowledge.

The Interactive stage emphasized communicative engagement through pair work, group discussions, debates, role-
plays, case studies, and problem-solving tasks. Students were encouraged to exchange ideas, negotiate meaning, and
employ discourse strategies in authentic communicative situations.

The Productive stage required students to create independent oral and written discourse. Activities included
presentations, essays, reports, reflective writing, project work, and academic discussions. Particular attention was paid to
coherence, cohesion, argumentation, communicative appropriateness, and fluency.

The effectiveness of the proposed methodology was evaluated according to the following discourse competence
indicators: coherence, cohesion, communicative appropriateness, argumentation, and fluency. Students’ performance was
assessed at the beginning and at the end of the experimental period. The obtained data were analyzed through
comparative analysis of the experimental and control groups, allowing the researchers to identify changes in students’ oral
and written communication skills resulting from the implementation of the ARIP model.

The experimental instruction lasted throughout the academic semester and was integrated into Practical English
courses. Authentic materials, discourse-based tasks, collaborative learning techniques, and communicative activities were
systematically employed to facilitate the development of discourse competence in both academic and professional
communication contexts.

Result. The implementation of the ARIP (Analytical-Reproductive-Interactive-Productive) model in non-
philological English language classrooms contributed to the development of students’ discourse competence and improved
their oral and written communication skills. The analysis of classroom activities, discourse-based tasks, presentations,
discussions, essays, and reflective writing assignments revealed positive changes in students’ ability to produce coherent,
cohesive, and communicatively appropriate discourse.

Table 1.

Main indicators of discourse competence development

Main indicators of discourse competence development
Indicator Observed improvement
Coherence Improved logical organization of ideas
Cohesion More effective use of discourse markers and linking devices
Communicative appropriateness Better adaptation to communicative situations
Argumentation Stronger justification of opinions and ideas
Fluency Increased confidence and continuity in communication

The findings indicate that coherence and argumentation demonstrated the most noticeable progress. Students
became more capable of organizing information logically, maintaining thematic continuity, and supporting their opinions
with relevant examples and evidence. These improvements were particularly evident during classroom discussions and
oral presentations.

Development of oral communication skills. The Interactive and Productive stages of the ARIP model positively
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influenced students’ speaking performance. Throughout the experiment, students demonstrated greater participation in
discussions, debates, role-play activities, and project presentations. Their responses became more structured,
communicatively appropriate, and context-sensitive.

The analysis of oral discourse revealed that students gradually reduced communication barriers and became more
willing to express their opinions in English. They also demonstrated improved use of discourse markers, turn-taking
strategies, and argumentation techniques during interaction.

Development of written communication skills

The implementation of discourse-oriented writing activities contributed to the improvement of students’ written
performance. Essays, reflective journals, summaries, and project reports produced during the experiment showed a higher
degree of textual organization and coherence.

Students demonstrated a better ability to structure introductions, develop supporting arguments, and formulate
conclusions. The use of cohesive devices and logical transitions between ideas also became more frequent and
appropriate. As a result, written texts became more coherent, informative, and communicatively effective.

Discussion. The findings of the present study confirm that discourse competence plays a crucial role in the
development of students’ oral and written communication skills in English. The observed improvements in coherence,
cohesion, communicative appropriateness, argumentation, and fluency indicate that discourse-oriented instruction
enables learners to use language more effectively in authentic communicative situations. These results support the view of
Canale and Swain, who identified discourse competence as one of the essential components of communicative competence
responsible for organizing meaningful communication[2].

The positive outcomes of the study also correspond to the theoretical assumptions proposed by Hymes, who
emphasized that successful communication requires not only grammatical knowledge but also the ability to use language
appropriately within specific social and communicative contexts[3]. The findings demonstrate that students who
participated in discourse-oriented learning activities became more capable of constructing meaningful oral and written
texts and adapting their communication to various academic situations.

The improvements observed in students’ oral communication skills can be explained by the extensive use of
interactive learning tasks, including discussions, debates, role plays, and collaborative activities. According to Safonova
and Shchukin, communicative interaction serves as a key mechanism for language competence development because it
encourages learners to negotiate meaning, exchange opinions, and apply linguistic resources in real communication[4;5].
The findings of the present study support this assumption and demonstrate that interactive discourse activities contribute
significantly to the development of communicative confidence and discourse fluency.

The results related to written communication are also noteworthy. Students demonstrated a higher ability to
organize texts logically, connect ideas effectively, and provide supporting arguments. These findings are in line with the
views of Celce-Murcia and Widdowson who emphasize that discourse competence involves the ability to create coherent
and cohesive texts rather than merely produce grammatically correct sentences[6;1]. The use of discourse-based writing
tasks, reflective activities, and authentic materials appears to have facilitated the development of these abilities.

Furthermore, the findings support the effectiveness of learner-centered approaches advocated by the Common
European Framework of Reference for Languages. The integration of authentic communicative tasks and discourse-
oriented instruction enabled students to become more autonomous language users and active participants in the learning
process. Similar conclusions have been reported in studies conducted by Rashidova[7], Yo‘ldashova[8], Baybabayeva[9],
and Raxmonova[10], who emphasize the importance of discourse-based methodologies and innovative pedagogical
technologies in foreign language education (Rashidova, 2020; Yo‘ldashova, 2022; Baybabayeva, 2023; Raxmonova, 2023).

Conclusion. The present study investigated the possibilities of enhancing English language teaching methodology
through the development of discourse competence among students of non-philological programs. The findings
demonstrate that discourse competence constitutes an essential component of communicative competence and plays a
significant role in improving learners’ oral and written communication skills.

The theoretical analysis revealed that discourse-oriented language instruction provides favorable conditions for
developing students’ ability to produce coherent, cohesive, communicatively appropriate, and context-sensitive discourse.
The review of national and international research confirmed the growing importance of discourse competence in
contemporary foreign language education and highlighted the need for effective methodological solutions for its
development in non-philological higher education settings. 1) Discourse competence was found to be an important
component of communicative competence that contributes significantly to the development of students’ oral and written
communication sKills. 2) The implementation of the ARIP (Analytical-Reproductive-Interactive-Productive) model
created favorable conditions for improving coherence, cohesion, communicative appropriateness, argumentation, and
fluency in English language learning. 3) The use of discourse-oriented activities, authentic materials, discussions,
presentations, and writing tasks enhanced students’ ability to produce meaningful and contextually appropriate oral and
written discourse. 4) The findings confirm that the proposed methodology can increase the effectiveness of English
language teaching in non-philological programs and may be recommended for wider application in higher education
institutions.

Foydalanilgan adabiyotlar ro'yxati
[1] Celce-Murcia M. Rethinking the Role of Communicative Competence in Language Teaching. - Dordrecht : Springer,

www.journal.bxu.uz 374 Ne 7-son, 1-qism 2026-yil


https://journal.bxu.uz

""Buxoro xalqaro universiteti ilmiy axborotnomasi" ilmiy-amaliy jurnal

2007. - P. 45-56.

[2] Canale M., Swain M. Theoretical bases of communicative approaches to second language teaching and testing //
Applied Linguistics. - 1980. - Vol. 1, Ne 1. - P. 1-47.

[3] Hymes D. On communicative competence // Sociolinguistics / ed. by ]. B. Pride, J. Holmes. - Harmondsworth :
Penguin, 1972. - P. 269-293.

[4] Safonova V. V. Communicative Competence and Intercultural Communication in Foreign Language Education. -
Moscow : Evroshkola, 2016.

[5] Shchukin A. N. Methods of Teaching Foreign Languages. - Moscow : Academia, 2017.

[6] Widdowson H. G. Discourse Analysis. - Oxford : Oxford University Press, 2007.

[7] Rashidova F. M. Foreign language education based on CEFR standards in Uzbekistan // Foreign Languages in
Uzbekistan. - 2020. - Ne 3(32). - P. 15-24.

[8] Yo‘ldashova N. M. Developing discourse competence through task-based language teaching // Foreign Languages in
Uzbekistan. - 2022. - Ne 5(46). - P. 42-50.

[9] Baybabayeva Sh. I. Improving writing skills through flipped learning technology in English language education //
Uzbek Journal of Language and Education. - 2023.-Vol. 2, Ne 1. - P. 67-75.

www.journal.bxu.uz 375 Ne 7-son, 1-qism 2026-yil


https://journal.bxu.uz

